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It is somev?ha' ’bar-rassing to be advocating that ‘i?e should be 
teaching mo?^ aboo; • *e-.ntion in social work edueation,. It 
reminds ine of Perelmai- -bi- ei-vatlon that "there is nothing so 
pleas L''’g4 and .nothir.g sc teasing b3 an arinaal conclave of esrpertSo 
Uo m^itter what the specialty fccm nalr styling to sheep genetics 
the authorities in every field nowadays seem to regard it as 
obligatory to convene in a sacred grovs once a year^ divide into as 
many panels as oossible to provide e imasdmum of obfuscation^ ensnare 
each other with verbal cobwebs and finally;, issue to the press a 
conclusion any newsTjaner reader c'ould have reached xsrithout even 

i 

leaving his bathtubc” In the case in pointy, social work students 
should learn that an ounce of prevention is worth a oound of cureo 
If it were only that simple o (Incidentally my footnote says that was 
So Jo and not Ho Ho Perlman).-. 



The issue of prevention for social work stubbornly resists 
simplification and accounts for the spotty and episodic way in which 
I suspect most of us move in orbit around the idea in teachingo This 
leaves us vulnerable or immune depending on our academic defenses to 
continuous prodding,, critleism and esdiortation that educators must 
give more einohas'^s to pjrevontion in the currlculurno With all the 
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limitations of the hurried guided tour^ X would like to sketch the 
strands and strains of our professional thought as I read them 
relevant to prevention as function, as ^^alue issue, as conceptual 
shortcoming and as pi"actice, and then shift the scene to our 
educational, tasko 
Prevention as Function 

Ur— I [ |1 >< ■ ■» — W 

Some’'’'’ers early in our developmental orocess, \<ie appear to have 
inter-nali7it. 1 the prohib-i tions : thou shalt not he content with 
patching up, thou shalt not be content with seiving as society'' s 
band-aid, thou shalt not be cxmtent with relieving but never reducing 
the rate of occurrence of p2‘oblemSo Like remnants of an archaic 
super-^ego, sometimes almost inaudibly^ now moj-e clamoring, a preventive 
function continuously asserts itself o 

VIhen left at the level of a generali't;^’', prevention as an 
appropriate function, can arouse little dissent « Functions like 
goals do not require validation, tell onlv what should and ought to 
be done and do not prescribe action- It is in the tradition of 
humanist professions to set goals and assume functions that outdistance 
immediate capacity for achievement o Medicine envisages an era free of 
disease, and social work's aspirations are no less modest o While we 
still await resolution of our identity crisis, the current /Zeitgeist, 
of more insistent pressure for a social planning role, and the 
shifting emphasis from a residual to an institutional, view of our 
function, vrill not permit us to relinqui.sh the role of preventiono All 
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indic3 COTS siigposlL inGxood 'thot x't iri li. coiito in'to incrTessing 
ascendance/ and that 'i-re sTe T'O'/? in an c-t-’a of anticipat^-ng and 
foreshadoi-dng the development of its theoi-T^ ito practice and the 
implications for educationo 
Prevention as Value Issue 



A preventive fu'/jction is g^neratevd by valce prerrtlses that are 

eminently com|5atibie vath a humanitai'ian value systemo Phiiosonhically 

we hold that prevention, is good and desirable o It floi.^s lofical-ly out. 

of our belief that society ha.s *che resoonsibili'cy of fscixltating 

G3ii2a ^iofi j ano xhst vie are 'ooxentlally espsb].*'-' o.f unders tending - 

coiTbrolling and improving our environment . I am not inviting you to 

believe^ however, that prevention is as yet viev/od ps an absolute in 

our value hierarehyo An NAPW cornmittee rsoort oosas the Question 

upon what ass Limp ci on xs the conxention x.liax pv''&ventiO'’i is better than 

2 

treatment raised?” Along these lines is the belief held by some that 

preventive measures must wait until the hungry are fed and the siek 

made welio Lydia P.apoport puts it this way^ ’'if^ however^ pre^/ention 

means applying measures to relieve any one given individual from 

distress or destructive e:vpe~ienoe is less worthy than application of 

broad social means to relieve saj;fering in general^^ then for social, work 

3 

this is an indefensible positiono” while these are value differences., 
i.mplicit in such statements may also be some lingniscie obscurity which 
compounds the issue, and thus we are immediate!::'/ faced with the need to 
define our terms o Let us put this aside for the moment and continue 
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5-ri.th sos-a other wlue predioanients , In trying to prevent some I'orras 

of social qy-sfunotionj issy hg uro-iittingly be supporting norms that 

may be insupoortable, and thus serving as an instrument to increase 

comi 0 ...nit,/. j.his arises out of c-he notion that conformity -to the 

majority oonoenxions may sometimes indicate more pathology than some 

degree of deyianoe„ Thus a complex issue is the extent to which a 

contributing cause of some social problems may be the value oriantatioi 

Oj. on.-.' oulcure, and the potency of social work as compared to the 

l-vinej ouurchj and education to humanise contemporary cultureo 

felue issues appear in such questions as, "if we identify people 

as at-risk because of an assuaotion that they may potentially develop 

problems, are we iy so labelling, offering services fop problems that 

may or mav not occur p5.ven the limitations of oiu‘ present oapaoitv for 

prediction?" Is there danger- of a self-fulfilling prophecy and may we 

i-« 2 haps i,hus predestine some neorile for problems?" This is suggestive 

of how opinions run the gamut from perceiving prevention as the guide 

oc the promised larki, a possibi.s anssei’ to manpower problems and to 

societal ills, to fears that preventive efforts if not zealously guards. 

have potential for pernicious control or at the least for diverting us 

from what some perceive as our Primary and major tasks - restoration anc 
provision^ 

Value dmensions are also -reflected in oui* preferences for practice, 
lierton's observation about doctors in the preventive role has relevance 
here- He suggests that, "society more largely rewards for the therapy 
they affect as practitioners and only secondarily rewards thoseengaged 
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in prevention, particularly since prevention is not readily visible 

to the patient who does not kno;j he remains healthy because of 

7 

preventive measure?.” vrnile philosophically comj’iitted most social 
workers 3.ike doctors appear to require the gratification of the 
rescue function^ and leave prevention vihich ma:/" be seen as insufficientjiy 
challenging to others® Additional considerations are the extent to 
which a well-being value similar to our own is held 'by those we wish to 
serve, or whether in fact we as social workers share common values 
vis-a-vis oarticular aspects of social behsidor.. There are only vsome 
of the vexing issues we need co orobe and expose to students in order 
to disturb any coay assumptions of value consensus and homogeneity,, 

The knotty paradox is that at the same time, w*e have to help students 
internalize a commitment to oreventioRo 
Prevention as Concept 

It is when we turn to the concept itself that we are faced viith 

our most baffling ambiguiti-es® Our literature s^iells with references 

to prevention^ yet little at^'entlon is paid to consistency and a wide 

range of meanings from commonsense notions to sophisticated efforts at 

at technical precision are ascribed to the term® *^uch undifferentiated 

usage obviously impairs professional discourse and retards ability to 

teach o In the current quest for an operational definition, the tangled 

issues are at least no longer denied nor circumvented® The oapers of 
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the Princeton Institute on Public Health concents, paf»rs of Buell » 
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Parad, Beck, Raponort, the NA'^^V volume on Social Work and vPocial 

13 U 

Problems, and the Commission on ^actice subcommittee reoort among 

others are significant contributions toward sharpening the issues® 

Illuminating insights aie also provided from the field of orevertive 
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psychiatry espsclaliy in the work of Gerald Caplan.. 



The pivotal 



conceptual issues certain to the 



cippa,icability of the 



Dublic health model of a continuum of levels of nreventionj the 
question of social problem causations the epidemiological method^, and 
questions of appropriate targets for oreventiono There may be some 
value in restating these briefly to orovide some common frame of 
reference from which to view our educational tasko 

The issue pertaini'-g to levels of prevention is a boundary one and 
relates to how narrowly or broadly we wish to circumscribe the preventive 
areao An argument advanced against the narrow definition of orimary 



prevention -=> or preventing onset '■ is that this would exclude most of 

social work activities as we now know them since agenc?.'’ services are 

primarily tooled to oroblems and practice methods primarily oroblem- 
16 ^ 

sol'^/ing. But say others, because this is true, it does not follow 

that we should discard the notion that social work can potentially 

prevent onsets An argument against the broad definition vjhich is 

equated with keeping things from getting worse, is -that it is insufficiently 

discriminating and blurs the distinctions between amelioration and 
18 

prevention. This then would include most of social work activities 

as we now know them, and we wou^d be changing the name without changing 

the gameo A compromise middle ground solution is offered by those who 

would linu.t the use of the nrevention label to early detection and 

19 

measures to prevent chrcnicityo A flexible view is held by those 

who see a un5,on of the preventive and therapeutic f view them 

on an interlocking continuum and observe that we treat when we prevent 

20 

and prevent when we treat. This time to quote Helen Perlman, ”In 

21 

social work^s ounce of cure lies a pound of preventiono" A fluid 
concept also appears necessary/' to cover the fact that with given 



individualfij snd coinmanities, one often is in the position 

of moving back and forth between orevenclon and ti'eatmant.) It is 
often difficult for example in work vdth young children to identity 
whether a particular intervention is preventive, educational or 
therapeutic.> In summar;\'‘ there anpears to be considerable agreement 
that we do not have a ready to wear paradigm in the nublic health 
model of oreventionand will have to have one custome made for social 
worko 



Complicating the issue is whether or not aerv'ices oriented toward 



enriancement and provision fall within the rubric 
question the usefulness of including such general 



of preventiono Some 
instx'ument 3 for 
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well«being within a preventive category „ Opportunities for self- 

maximation do not specify the conditions to be pi^evented and are 

directed toward the good lifOo It is argued that if we are to arrive 

at a more precise concept, the pi-lriciple that should govern prevention 

23 ■ 

is ti>at it be tied to a patholog\»- continuunio But since ne5.ther 
oersonality nor social science theory can predict with any exactitude 



the sequence of events that lead to problem, others plead for 

2h 

non-specific targets « Preventive efforts through social planning 

and provision can be directed teward eliminating noxious agents in 
the environment which we have strong reason to believe contribute to 
biological^ psychological and social dysfunetion<, In public health 



and preventive psychiatry the broad complex of activi ies aimed at 
promoting health are subsumed under primary preventio* o The risk in 
non-specific targets is that they can lead seductively to advocacy of 
such grand targets poverty and social pathology as though they 
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were immediatGly rea3.iaable and by social work single»handedlyo At 
tn© risk of ixTeverancOj I an somstimGs concerned that th© price we nay 
pay for extravagant claims that border on ssyths of Qmnipotenco and 
magical thinking about unattainable perfection^ may be too higho Not 
only will be pay in disenchantment but the more imoortant danger that 
in t he pursuit of utooisj we may abandon what we can do for the 
illusory p5.e in the sl<yo 

The question of causation is an epistemological one and viewed 
with some difference among uso Some argue with considerable insivStence 
that prevention is deper-dent on the development of theories and 
conceptions about social causaticnp and call for widely extending the 
search for cause«efxeot relationshios*, Those who so argue would agree 
with Professor Wirbh in his introduction to Mannheim'* s Ideology and 
Utopia, that ”if t-iere is to bv© any knowledge at all beyond the sensing 
of the unique, the transitory event of the moment, the possibility of 
discovering generaliaations and predictable series of events analogous 
to those to be found in the physical world, must be posited for the 

25 

social as wello” 

Others point to the multicausal nature of human transactions and 
social processes and have more than a little reseiyation as to whether 
causes are knowable, at least in the sense of the natural sclenceso 
The hurdles are the familiar ones 5 the elusive nature of normalcy and 
wellness, the interacting and intervening variables in the phenomena 
with which we deal, the provisional nature of our knowledge, the 
difficulties in objectifying our data, and the fact that social 



problems are a melange rather than discrete entitieso This 1^ no means 
discredits the notion that preventive efforts are possible o Parallels 
in medi<sine and public health can be ci'be.d inhere preventive intervention 
has not been hold back by lack of knwledpe of causation o Both 

positions of coarse have elements of truth and do not cancel eath other 
outo Truth is often divided o 
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The epidemiological method has been advanced as a tool holding 
promise for discovering patterned relationships and broadening the base 
of prastice by moving us from uniquenesses to regularitieso studies 
directed toward identifying incidence and prevalence of social 
disorders as distributed age, sex, ethnic group, socio-economic and 
family status, and other demographic factors enable us to identif^r high 
risk population groups, thus facilitate some degree of prediction and 
offer gui.des to interventive actiono Involved here are the tricky 
questions of the availability of only beginnings in problem tvoologies 
for purposes of classification, the measurability of psyahcsoelal 
processes and the feasib51ity of control groups. In question too is 
the extent to which we may become overawed by scientism and devaluating 
the wealth of our empirical knowledge of external and internal 



pressures that lead to social dysfunction. Fortunately a high 
consensus prevails about the fact that the prevention of psychosocial 
disorders will draw on knowledge and collaboration from professional 
workers in roany fields. We obviously cannot make social work knowledge 
the exclusive ground.-? within which the causes of social problems are to 
be sought or problems in social functioning prevented. 



Preventive Practice 



Practice in the meant irae 



is 



not sitting up niights awaiting the 



delivery of conceptual schema hy our theorists o Practice has for 
some time been escoerimenting and innovating vath aoproaches that by 
intent if not always outcome have a preventive emphasis o Out of 
these Gumulativo experiences ^ and continuous testing of antecedent- 
consequent hypotheses will come leads for conceptualization and 



interventive methods-.- Newer practice developments to mention only 
a few are social work activities in fami.ly planning 5 genetic 
counselling- prenatal and well -baby clinics, work wdih tenant groups^ 



family Ij^fe education, consultation to c-aretaking agents in the 
community^ and epidemiolog3.cal approaches introduced for examply by 

27 

CRA in public assistance or the Family Life Improvement Project 

28 

recently reported by Ludtrig Geismai’i 



Pr-'actice problems which have only begun to be posed and are far 
from being answered are the extent to which services should and ©an 



be directed to non-client population groups toward objective-s of 



helping people achieve g5:'0a ter interpersonal competence, or whether 

existing practice mothcdvS especially casework are onl-»r for people 

in trouble o It is not clear for example whether we are willing to 

include more clinically oriented activities with individuals, families 

J 

and groups at points of situation^and developmental crises as bona 
fide primary prevertion, or whether we wish to reserve the term for 
broad programs of social reconstruction designed to minimize assaults 



on adaptive capacity of high risk groups which arise out of societal 
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dysfunctiono Kadushin for estaraple argues that those who would 
address thoingelves to coranon crises as a way of forestalling problem 
suffer from an indivj.dualistic bias which operates on the assumption 



that social problems are priman.ly if not exclusively problems of 
ego fUnctioningo One can only disagi'eeo Borne maturational crises 
cannot be successfully negotiated becaus^^^\ask imposed by outer 
stress is overwheliTiing to any egOo To strengthen capacity to cope 
with insults from the environment^ makes no assumption of individual 
failure o Nor is it easy to see how one could exclude from r>reventi.ve 
consideration^, vulnerability due to individual and yjersonality 
factors o Oui* dualistic tradition of making the enviroranent more 
“copable” as well as increasing individuals' capacity to cope^ should 
hold for prevention as well as treatment o Too many children and 
adults not in need of food, clothing and shelter also suffer from 
despair and frustration in the performance of social roles which 
contribute to social dysfunction, and broad social reform efforts may 
leave them untouched o “While a major role in prevention would 
undoubtedly be assigned to social planning and provision, services to 
individuals and groups have a role to play^ Casework method as a 
problem-solving process or psychosocial therapy will, however, need 
some remodelling to include preventive techniques which do not fit 
our traditional conceptions of methodology© 

This should give you some of the flavor of '-^hat we are up against 
in teaching prevention in social work educationo I have neglected 
some and insufficiently developed other aspects of a complex protlerio 
primary purpose, hoifever, is to direct attention to issues which 
will continue to require a scholai’'ly confrontation practice and 



educatlorio then do v?e teaoh until the theor-y and practice 

comae? Let me quickly disoel any e:?cpecta'l‘ons you may have that 
I can offer you a prepackaged sj'-llabu.er As appealing as the notion 
is„ it would have ob'vit;us d:i^''ficultiGS^ not the least of which is 
the fact that X h;ive no special coTTipetonce in those cur-riculuin areas 
which speak to the breadth of social work and viher-e the greatest 
burden for teaching prevention falls ^ In addition to the currieulum 
hints implicit throughout the previous discussion ^ I will make only 
some random observations about eon'lento X suspect that at 

least some of our- difficulty in teaching m^y inhere in ambivalencs 
in oui= educational philosophy.. X propose to appioach the subject of 
curriculum somewhat obliquely., 

Kdaeatlonal Implications 

V/(? are belabored by partisans of special fields of practice^ 
advocates of siyecial techniques and approaches with all the wiles 
of curriculum salesmanshipo Our- sales resistance stems hopefblly 
not out of curriculum malaise^ but because the product being promoted 
either does not fit the generic concept of social work education, or 
already exists iji the ourrlculuia in some other fo.rm and need only to 
be transferred for application to a t^ide range of situations « It 
should be apparent that prevention is not the predilection of a 
special intera.'^t grou ilOi.* w^O tarian methodologi.c biaso It is not 



only consistent with but necessary to our educational goalso It does 
not call for tinkering with ‘Wfosent academic arrangements arid has 
relevance for all sequences « There is no assumption that we start 
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tabula rasa We now have niany of the .‘StigredientSo Because of the 
interconnectedness* of ideas^ some of 0111* knowledge^ attitudes and 
skills need only be screened through a preventive as well as 
ameliorative angle of vision© Some of the learning experiences we 
now structure for students al,so meet the learning objectives of 
prevention© In your own deliberations ^ you may find it useful to 
use three levels of curriculum inventory© 1 ) Identification of 
content now taught but which goes imlabelled© 2 ) Identification of 
those places in which the term is used almost in a popularised sense 
and so lacking in specificity as to make the term useless as an 
orienting concept© 3 ) Identification of content not currently included 
wliich might bear inclusion© I wish that I could examine these three 
levels more closely with you, but it would take us well beyond the 
confines of this paper© 

I would think that the BociaX Policy sequence >.oulct systematically 
approach problem analysis opidemiologically, and make the implications 
for prevention explicito I should think that a need as well as problem 
orientation would heighten students’’ grasp of social olanniiig, 
provision and policy implications for helping humans negotiate ihe 
ei^t stages of man© The conceptual and value issues discussed earlier 
need to be given full imaginative consideration© Exposing students to 
the plurality of thought provides good problem-solving experience© 

The Human Behavior sequence has considerable core knoj^ledge to 
inform preventive efforts© Advances in biological, psychological and 
social science knowledge, and expanding efforts *to understand normalcy, 
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coping and mastery have important directional signals for preventive 

efforts trLth individuals and gr-oups, and in the orovision of nurturing 

30 

serviceso The contributions of ego ps^/chologj'", the work of Escalano^ 

31 

of Lois Mur-phy with normal pre«sahoolers in supporting and 

"■<p 

strengthening cooing capacity, the wcrk of Robert *i'/hite on the 
instinct to mastery and feelings of effectance^ have rich insights for 
prevention on both the individual and group level and for the social 
institutions which impinge on life tasksc Knowledge of mturational 
and situational crises, and the 3j»ipact of social structures which may 
enhance or inhibit adaptive capacity have preventive implications that 
need to be made esolicito We take students tliiough the life cycles but 
I am not sure that we always e305licate the implicitc At the beginnings 
knowledge of the hazards and v-ulnerability of lovr«income oregnant vjomen 
have demonstrable preventive iraplications for social work'-' 3 role in 
reducing infant mortality and birth defects s Cognitive deficits in 
pre-schoolers deprived of sensory and affective stimuli point to 
significant areas for early intervention ^ and so on through role 
transitions bo school, adolescence,, marriage, pai'enthood, and old ag-eo 
If we place only the idea of restitution for public and private hurts 
at the center of our attention, we fail to make use of a built-in 
opportunity to raise students* sights to the possibilities of intervening 
preventively to a vert human hurts o 

Crisis theory offers a framework around which to organize teaching 
preventive approaches to individuals, families and groups.^ Increasing 
use of anticipatory guidance, of educational techniques, assisting in 
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cognitive Fiastexy are oriented Fore toward preventiion than tx^eatraento 
Newer knowledge of ego building and development of ego skills are 
increasingly utilised o b’hat perhaps is lacking in teaching is the 
habituation of students to the notion of help with anticipated or 
potential problerao \JhQTQ for example in the life history of this client 
this family 5 could intervention and of what nature jpossibly have 
prevented current soi?ial dysfunction? V/hat needs in this family to 
which efforts are not being addressed^ if unmet^may be potential for 
problem? To what extent is this case typical of the total universe of 
cases of child neglect , unmarr5.ed mothers? VJhat data do we have or need 
about incidence and prevalence of the particulai’ social disorder ur.vder 
di.scus3ion? What is known about the health of each member of the 
family being served and have we overlooked the possibility of preventing 
the social sequelae of physical illness and disability? You will 
recogniife this as a different thinking style than repeating in every 
case that we have prevented social breakdowno 

Group work has traditionall^^r had as one of its practice models a 
preventive function in its socializiing goals but will need to move 
toward greater precision in use of the termo I would find it hard to 
believe that CoOo with its increasing emohasis on planned social change 
and social action could not move to a clearer preventive focus in the 
organization o^ social resourceso Research has a significant contribution 
in t he epidemiological method itself, and in providing students vjith the 
tools they will need to test hypotheses about preventive efforts© Mary 
schools are taking advantage of university facilities to offer students 
an experience in interdisciplinary education© Pi'everition is a natural 
as an organizing framework around which an elective coux'se could be 
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offered for students fron psychologj^-^ sociology® education^ nursing 
and social worko 

I have deliberatel^y’ not included fisXd woi’k^ because I could not 
do it justiceo We need to remember before we jump to a conclusion 
that gaps and lags go both wayso It is just conceivable that in some 
places students receive more preventive orientation in the field than 
we support and substantiate in t he classroomo Certainly students in 
public health settings , or placed in agencies with family life education 
programs or mental health consultation services are having some 
exnosure to preventive sezviees® In the Family {Service Association of 
PJassau County, an experimental program has been developed to offset 
cultural deprivation and reduce cognitive deficits® An experimental 
and control group are subjected to pre- and post-testing® Caseworkers 
are assigned to two year olds selected at random from a grt>up of lew 
socio-economic families® Home visits are focused around what the agency 
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describes as cognitive casa^rorlc directed toward promoting sensory gains® 
W5.thout giving further details, I would wager that most of us are not 
yet teaching content to support these experiences® 

Since curricula are not developed out of platform pronouncements or 
slavish adherence to the newer ideological fashions shown at the last 
Council Meeting, I would like now to turn to our educational 
Weltens Chau ungen, the educational theories and assumotions by which we 
operate even though not always with awareness® I suspect that we may 
find our own way more clearly with prevention content, if we become 
clearer about our guiding theoretical assumotions about education® It 
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TiiBy help us to give more than the appearance of teaching prevention 
in response to the squeeze we are often in betvreen a vocal sector of 
practice and the last accreditation reviewo 

Among the theoretical orientations that have influenced educators 



from the beginning of time and are refj,ected in our own v5.ews and 
counterviews are three ma;jor schools of educational philosophic thought o 
In the presentation that folloi^s I will not be bound by technical 
precision and have made some modifications and adaptations for our 
purpose o The first* derived from Sssentialist philosophy has been 
referred to as the conservative thesis of education« Its theorists 



advance the proposition that educational institutions are especially 
charged vrith conseiTing our heritage and serving as the custodians for 
the repository of eternal verities o The purpose of the school is to 
be the transnrlssion belt for that which is durable and reliablej the 
core of stable knowledge to be passed on to each generationo The 
emphasis for the student is on ma^^tery of content-absorption of 
knowledge o According to this theoretical position, the educator has 
the responsibility 'to sift and select from cumulative knowledge and 
practice experience, that which is certified truth or at least a 
closed question before introducing content into the curriculumo Thus 
questions such as those pTeviously nosed about the paremeters of the 
prevention concept, about methodological tools to understand causation, 
problems with pi^diction, the underdeveloped nature of preventive 
approaches would have to be settled befor-^ they could be absorbed into 
the curriculumo 
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Essentialist theorists would advance the proposition that schools 
„ust r«intein sor« distance from practice, to offer leadership, to 
influence the nature of nraoUce is irrelevant to the function of a 
school. Educators cannot take on the responsibility for judging, 
aibitrating and molding practice. Essentially the toction of the 
school is to reflect back to students what exists » thus refusing the 
role of target for criticism from practice for problems practice has 

not yet solved o 

Few of us would find this view conrplete3.y congenial to our sense 
of educational i^sponsibility. Truths have a way of changing, 
knowledge is in constant flux and subject always to repeal, if we 
accepted these premises about our function, we would obviously be 
training for obsolescence. We also have the urgency of itnmediacy. We 
prepare students to know in order to do and cannot alwaya delay 
assimilati.on of ideas into the curriculum uncxl they are stamped, 
tested and approved by practice. We also do not view students as 
passive receptacles in which to pour in facts. I^t do vestiges of a 
conservative or conservationist bias exist in our curricula? Is our 
wariness, for example, to respond to the demands of those in the 
avant garde of practice who would experiment and innovate and call 
toto question cherished traditions a valid or invalid conservative bias? 

The second philosophic position, the famiUar Experimentalist view 
of education, has been referred to as the liberal thesis of education. 
It is essentiaUy a non-parUsan approach to knowledge and practice. 
Scott Briar puts the case clearly. "In the absence of certain 
knowledge, to claim that one theory or set of propositions is to be 




preferred over other alternataves ';an be advanced oal.y Oi XopiQB! 
grounds or on tho basis of pe.,* 3 oji.aj and coXiective pr'efer'’eni.9 and 
belief o Second^ institul^onaliseC' insistenco social agencies or- 
schools of social woik that oertav, i theoriGG are inore valid than 
others when neither have been adeiuateXy tested - would be (^sfunci’onaJ. 
for v.h© i>ure deve.Lor!'f?tsni» ox '-ao pi’cfossion because' it t'jouid tend to 



innib it exploration ano t©s& or < Itei^nativs theories srhi^^h jtisv 
ultiinately orovg to bo valid an-: usefulc Thirdo o o3 L-ocial worker 



should be prepared to alter thr .rineioles by which he guJdes his 
practice in response co shifts )n the knowlexdpe baser. Thiv? an 
important goal of sociyi \rork c-.<acation is to prepare socia'^ worke"''s 
for practice in xhs .fac-e of alntyo” 

The Experimentalist V’ew asst ,'iated xnth orc?gTo.ssive educat.:on is 
committed more to sciercific r'lethc than to goals., more to means than 
to ends. ProbleMc: ving a.nd e>i>i-’''.enoe are valued for themselves 
more than the assirlXation of loiovjliige from the s torehouse of past 
wisdomo Uncerta ntiee are sharply e:.,x>sed and students engage In 
critical analy Is of weaknesses in scci.al institutions and practice 
raethodSo ,ce tasks change in evezy '/eriod, fixed content is less 
relevant© ilis instructor is less dispe vser of knowledge as he Is 



partner ' 5 1 a common ente-rprise of inquiry and problem solving© Education 
does no'- Jag too far behind or stretch to.' far ahead of practice© P'ar 
pre'Jntioji this would mean exposui^e of the complex issues ^ bringing 
jxisting knowledge ho bea.t' in the prccjess o: problem-solving <> but 
essentially leaving the student unfettered by transient ideological 
commitments© The learner is pi^xlded with tools by which to go o?i 
learning and by which to find his way in ever changing practice© He 
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learns more hovr to think than what to thinko 

r^any would eschew this antiseptic version of our function o 
Objective detachKont is a lajtur/ no longer afforded even aoaderaie 
disciplines and contravenes the veiy purpose of education for the 
professiono We have the responsibility of acoulturating and 
eooiaUaxng students to a philosophic value system and professional 
goals and coramitnentso But there are strong traces of these 
theoretical assumptions in most of Mo We are after all a scholarly 
oonuauaityo We believe in heloing students pose "the questions to be 
answered and the answers to be questionsds" to lift a plirase from 
aisabeth Horzogo We ourselves are not in possession of final truths 
and <«>uld be more evangelist than teacher in taking advocacy positions 
in areas as relatively* uncharted as prevention. 

The third positionj derived from Experimentalist b going beyond 
is known as ReconstrusUoniam, Schools according to this vi^w are 
fixed on the future rather than the past or present, and social reform 
IS a large component of the curriculum. This is described as the 
radical thesis of education baoause of its militant position of policy 
formulation and social goal orientation. Its advocates postulate that 
we not only miiTor and reflect praotiee, but criticize and effect 
practice. They would disclaim a position at ttie trailing edge of 
practice and claim a vigorous role in the leading edge of praetioe. 

The concern here is not only with what is true or false, but i*at is 
good or bad. In the context of this viewr, students are exposed to 
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what should and ought to be as well as what iSo 'I’Jhile graduates hxq 

SMjected to acquire 'fcoo].s for problenv .^oXvi-xig;^ we are not primarily 

training intellects ^ but training for problcTTi'^sol^ring based in 

professional, goals and fervent oomioitrients o Its advocates would point 

up that xfe obviously cannot aiwait scientific legitiraisiatioiio Most of 

practice is based on normative theory^ that is, leg5.timization is 

given to the social-moral beliefs of the profession o For prevention., 

we are at the very beginning developmant. of nosvnative ttiooiy and may 

be di.stant generations .way from scientific thcoiyo In this -vdew^ 

prevention of societal ilia as well ss the social dysfunction of 

individuals would receive considerable attention in the currlculuirio 

Thi^3 appears closest in the philosophic spectram to the conception 

we appear to have of our responsibilities and to which mi.\iy 

currently give expressed allegianceo It too has its problems and 

pitfallso -Vc can gather- its force more from passion than i^easorio In 

its concern large social ilssuesj .it is often more ends oriented 

than mcvanso It sets its stakes high and criticiJiQs obsession with 

scientiilc method or processo It sometimes substitutes desires for 

Imowledgeo It is more Utopian tlian sclentifico The dangers are well 

Icnown to social work© I cannot resist quoting John Devrey who wrote ^ 

"There is a sense in which to set up social welfare as an end of 

action only promotes offensive condescension and harsh interference 

or a display of complacent kindXinssso" He goes on to make the point 

of the necessity of Invol^/ement of people or "otherwise thc^ would 

prefo'i® to be left aione^ and to be delivered above al'_ from "reformers" 

3^ 

and kind people 
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have for tlie- sake of the a:rg-orrient^ of coiy'se^ overdravm the 



three theoretical alterrstives^ and in praetiee elesnents of each 
point of view breaks tlirough into the other,, It wuld be diffi.eul.t 
to maintain a purist educational posture. There are grains of truth 



in eaoho But m do have to make some oheice between these alternative 
emphases o Eclectism is possible and desirable, providing it does not 
land us into trouble o Is it possible, for example, that one sequenee 
is governed by a conser^fat5.ve theory of education, another by a 



liberal and still another by a radical view of education'? 



Ifvhat does 



this add up to in terms of wi'iat we like to describe as the organic 
unity of the curriculum when we entertain conceotions of education 
v?ithin one curriculum that may be incompatible or inconsistent? We 



repeat ritualistieally in our search for p 7 *actioe tlieozy that there 
is nothing so practical as a good thsoryo We needjit seems to ms, to 
be somewhat clearer about oux^ educational theory rather than leave it 
to covert assumptionso It may fui'ther oui’ efforts in making aopropriate 
selection of knowledfe for teachingo The criteria of relevance and 
utility often cited are deceptively/* simple c. What guides us in deciding 
what is relevant may be our theoretical bias about educatior.o What is 
seen as havi.ng utility mav depend on who does the distillationo 
From these considerations it follows that if we are to develop 
curriculum content that is pat in the service of prevention as well as 
restoration, it cannot be accoraoiished on an ad hoc basis„ It will 
take har’d examination by curriculiim coirMittees and much dialogue and 
debate between sequences. If we agree that students should participate 
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in the ongoing criticism of contempor-ary knowledge o if wo are to 
help them push back the limfvts that now constrain us<, it appears 
obvious that we as teachers have to subject the preventive function, 
conceotual and value and fjractice issue as well as the educati.onai 
implications to esesaaination in depthn 
Conclusion 

To summarize quickly ^ we are in the familiar position with 

pr-«vention of theoretical and practice orematurity and at the same 

tine ha'/e an obligation to prepare graduates for a futitre which 

sooial work alongside of 

undoubtedly include pxe\J-enii ve/medicine and preventive psycVdatry\, 

V/e are far cla'rity and will be collecting oieceineal ncxions for 
some timoo Tt would be a denial of the facts of life to dercf the 
ambiguities and issues c I have no remedy for this state of affairv^o 
I?i whatever way we fi.rislly answer the questions posed (and answers 
will never be final) we will always have to live mth the paradoxes 
of combining conviction with openmindedness, certainty with uncertainty 
and stability and continuity with change o V/hetliar the e^iohasis will be 
more one way than another depends on where we decide we are located In 
the three educational alternatives ciescribedo 



The story is told of a big di.esel locomotive which refused to runo 

The engineer and experts wr-eaksd their respective wiles, but to no 

avail 0 Finally., a wise old bird was called in. He circled the raach-ine 

a few times, twisted a knob a few times and then seizing a hammer 

delivered two large taps on the whatsis.. The locomotive gave a snort 

and started to rollo V/hen asked for his bill, the fixer renliod^ 

Information about diesels 50 cents, tapping the whatsis wi.th the 
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hammer - 50 cents, - knowi;ng where to tap - ^o9'Pc 




